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(The GIFT Model of School-based Talent Development and Gifted
Education, Figure 1)
2. BEEHEHTE (B 2) (Implementation Model, Figure 2)
3. FEEFFEIER (& 3) (Selection Model, Figure 3)
4. YA (& 4) (Intervention Model, Figure 4)
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Figure 1: The GIFT Model of School-based Talent Development and Gifted Education




Objectives

)mssm:nmsc EmJ
Strengths and

Capabilities of
All Students

Nuturing
Gifted and
Talented
Students &
Facilitating
Whole-person
Development
through
School-based
Enriched and
Differentiated
Curricula

Enhancing the
Professional
Competence
of School
Personnel

Providing
Intensive
Support to
Project
Schools

Conducting
Research in
Gifted

ﬂmn:omﬁo: k

Needs Analysis

& Strategies

é )

Policy &
Environment

- Needs Analysis
(Students, Teachers
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- Implementation &
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& Strategies)

- On-site
Professional
Support

- Local & Overseas
Professional
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- Local Education
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Implementation Process

\ Whole School Level )

- Gifted Education Policy as a School Development
Area in School Annual Plan through Needs Analysis of
students, teachers and parents

- Gifted Education Task Force (Coordinator, KLAs
members, academic and other functional team)

- Financial Allocation for Professional Development and
Student Programmes (Learning Capacity Fund)

\ Gifted Education Task Force J

Professional Development for Enhancing Teachers'

Competence in Gifted Education

¥ ¥
Selection Model ‘

(Figure 3)

¥ A 4

Coordination & Curriculum Design of Level 1 in KLAs & Level 2

Intervention Model

(Figure 4)

(Pull-out through collaborative lesson planning as provision of
on-site professional support)

f Teachers \

- Problem Clarification

- Planning

- Programme Action

\.- Progress Assessment 4

Parents
- Education Programmes and Public Seminars for
enhancing Parents' Knowledge about the
Characteristics and the Nurture of Gifted Children

9 9 9

Formative & Summative

Assessment

4 R

- School Self-evaluation of GE in
School Annual Plan

- Achievement of Teacher
Professional Development for All
Personnel involved with Level 1
and Level 2 Provisions

- Subjective & Objective Outcome
Evaluation, Focus Group Interviews
for Level 1 and Level 2 Programs
(Students and Teachers)

Y

- Subjective & Objective Outcome
Evaluation (Student Feedback and
Performance) for Level 1 and Level 2
Programs

- Level 1 and Level 2 Contents and
Strategies match Student Abilities
and Interests

\_ _/

)

- Subjective & Objective Outcome
Evaluation and Focus Group
Interviews (parents) for Level 2
Program
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Figure 2: The Implementation Model
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Measurements and Purposes

\ Cognitive & Intellectual Abilities )

- Creativity: Wallach-Kogan Creativity Tests (Cheung, Lau, Chan,
& Wu, 2004)

- Non-verbal Reasoning Test: Raven’s Standard Progressive
Matrices (Raven, Court, & Raven, 1977) and Raven's Advanced
Progressive Matrices (Raven, 1976)

- Multiple Intelligences: Student Multiple Intelligence
Profile (Chan, 2003a, & 2003b)
- Gifted Characteristics: Gifted Characteristics Inventory

r (Shek, Cheung, Hui, Liu, & Sun, 2019) \

\ Psychological Profile
(measured with self-reported items with good
psychometric properties)

- General Self-efficacy: General Self-Efficacy Scale
(Chan, 2002, 2007)

- Psychological Well-being: Psychological Well-being Scale
(Chan, Chan, & Sun, 2019)

ﬁwmgwqmnzo: with Life: Satisfaction of Life Scale (Chan, 2012) &

\ Academic Competence )
(measured with standardized academic assessments

with norms for Hong Kong students across different
grade levels)

- Chinese Subject Abilities: to select Students with High
Academic Abilities

- English Subject Abilities: to select Students with High
Academic Abilities

- Mathematics Subject Abilities: to select Students with High
Academic Abilities

- Sciences Subject Adilities: to select Students with High

GIFT-Model

Academic Abilities
Gmo:mqw. & Parents' Observation and Nomination \

Selection

- Universal

Assessment

- Data Informed
Approach to

build a Student
Talent Database

for Schools
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Figure 3: The Selection Model
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Talent Database for
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Level 2

(Pull-Out Differentiated
Curriculum)

- Cognitive and
Intellectual Abilities
with Gifted
Characteristics

- Psychological
Profile

- High Academic
Competence
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Talent Development -
Level 2 Instruction

Talent Database for

Class and School Full Coverage - Level 1 Instruction

Level 1 Level 2
+ Students with (Whole-Class Enrichment (Pull-Out Differentiated
u wi
various Curriculum) i
Benchmarks of B
Cognitive and 3 Core Elements infused in Core General
Intellectual Curriculum: Creativity, Higher-order
Abilities, Thinking, and Personal-social Competence
Psychological for all students in class
Profiles and
Academic . Strategies:
Oogﬁmnmsnm at w»qmﬁmm_mm” - Acceleration of Learning Contents
Class Level and - Differentiation for Contents, Process and
at School Level Prodiicts with Greater Abstractness,
for Level 1 Complexity, Depth, and Challenge
Instruction o ) . using Curriculum Compacting
- Creativity Enrichment by Developing
Sensitivity to Problems, Fluency of Ideas,
* % Students with Flexibility and Originality in Ideas and - Affective Development by
Gifted Solutions Generating, and Elaboration for High e o .
S Providing Opportunities to Receive,
Characteristics Workable and Original Ideas ]
and with I_m_._ Respond, Value, Organize and
Performance for Internalize Values in Personal
Level 2 - Flexible Grouping by Providing Ability- Development
Instruction Appropriate Learning Materials with Reference
to Complexity, Depth and Challenges
- Creativity, Higher-order Thinking,
Personal-social Competence
- Positive Learning Experience by Enhancing : )
Continuously Infused in Pull-out
Communication, Collaboration and Affective
Programs
Development ( \
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Figure 4: The Intervention Model
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